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Abstract 
The purpose of this research, professional development activities for teachers to determine their attitudes. To achieve the purpose 
of the research for the Turkish Republic of Northern Cyprus (TRNC), which serves 448 high school teachers were selected 
within the boundaries. The results obtained from this study, the effectiveness of teachers' professional development activities to 
show that they are unstable. In addition, teachers' gender, age and duration of the service creates a significant difference in their 
attitude towards the professional development activities. The results show that obtained more positive attitudes towards women 
teachers in professional development activities. In addition, teachers who are younger and less service time for professional 
development activities also shows that in more positive attitudes. 
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
 
We are in the information society, changes taking place in all areas of human life (Mitkovska, 2010), which is 
taking place in various areas of the education systems to track these changes and the development and success, are 
under great pressure to increase (Yang & Liu, 2004; Desimone, 2009; Maskit, 2011; Zhao, 2010).  In addition, not 
only teachers, this change in education systems in their is seen (Avalos, 2011; Butler, et al., 2004) and teachers 
must adapt to this change. This rapid change is happening and the development of teachers' professional 
development activities, with the only catch is. In the literature, "professional development" is seen on the various 
definitions, the most general sense, "professional development", as the advancement of professional information is 
seen as continuous with the personal qualifications (Vonk, 1991; Hismanoğlu, 2010). 
The teaching profession, "professional development", the teachers work in their lives is described as a 
combination of personal and professional experiences (Cruickshank et al., 1986). In addition, innovations and 
developments in the field of education of teachers required knowledge, skills and behaviors, enabling them to make 
up an important part of teacher training and professional development, individually and as a social practice is 
explained (Odabasi & Kabakci, 2011) and the development of both schools as well as the quality of teachers and 
student achievement helps to increase the (Opfer, Pedder & Lavicza, 2011, Sandholtz & Scribner, 2006; Ozer & 
Beycioğlu, 2010).  
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As a result of a literature search, recent studies of teachers' professional development is seen as a major concern 
(Unal, Iron & Sword, 2011; Avalos, 2011; Schnellert, Butler, Higginson, 2008; Hadar & Brody, 2010) and this 
situation, this reveals the importance of the issue. However, as a result of the recent literature, the Turkish Republic 
of Northern Cyprus (TRNC)’in the research carried out in order to determine their attitudes towards teachers' 
professional development activities encountered in this situation was seen as a lack . Therefore, the purpose of this 
research service within the boundaries of the TRNC, which provides high school teachers to determine their attitude 
towards professional development activities. In addition, answer the following questions sought to achieve this 
goal: 
 
1. What is the general attitude toward the effectiveness of teachers' professional development activities? 
2. Are professional development activities of teachers to create a significant difference in their attitude 
towards gender?  
3. Are the ages of teachers for professional development activities to create a significant difference in 
their attitude? 
4. Are teachers' professional development activities for the duration of their service to create a significant 
difference in their attitude? 
 
2. Methodology  
 
2.1. Participants 
 
This study of the Turkish Republic of Northern Cyprus (TRNC) was within the boundaries of which provides 
services to 448 high school teachers. 2010-2011 academic year second period (randomly) selected as the 203 
teachers were female, and 245 teachers were male. Age range is 22-26 with a 37 percent surveyed 448 teachers, 77 
teachers 27-31 years, 130 teachers 32-36 years, 84 teachers 37-41 years, 72 teachers and 48 teachers in the 42-45 
years age 46 and over is a range. In addition, with the length of service is between 1-5 years and 73 teachers, 82 
teachers 6-10 years, 133 teachers 11-15 years, 98 teachers and 62 teachers of 16-20 years with length of service is 
21 years and over. 
 
2.2. Data collection instruments and application 
 
In order to determine their attitudes towards teachers' professional development activities carried out this 
research, developed by the researcher, "Determination of attitudes toward professional development activities," 
now applied to the scale. The scale development process by performing the literature search, which is working in 
Faculties of Education (n = 12) was expert opinion. 5-point Likert-type scale was developed, 25 are composed of 
expression, "Strongly Agree", "Agree", "Undecided", "Disagree" and "Strongly Disagree" rating, created and 
scored by giving numerical values from 5 to 1. However, 7 of these expressions is negative propositions 1, 2, 3, 4, 5 
were scored as. In addition, the scale is composed of two parts. The first part consists of the personal information 
section of the scale, the second part of the scale was developed for the determination of attitudes towards teachers' 
professional development activities consist of statements. Cronbach's alpha value of the survey was Calculated as 
(0821). 
 
2.3. Data analysis  
The data was analyzed by using the program SPSS 16. The percentage, mean, standard deviation, one way 
anova, LSD test and T-test used to analyze the data from the research. As a result of the analysis the interpretation 
with the values obtained is 0.05 significance level. 
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3. Results 
 
3.1. Effectiveness of the Attitudes of Teachers Professional Development Activities 
Effectiveness of professional development activities for participating teachers attitude mean scores (M = 2.77, 
SD=.249), respectively. The findings of the effectiveness of teachers' professional development activities for the 
"unstable" attitudes show that they are in. 
 
3.2. Teachers' Professional Development Activities by Gender Attitudes 
In this study, teachers' attitudes toward professional development activities according to sex in order to 
determine whether there is a significant difference t-test was used. Teachers' attitudes towards professional 
development activities according to sex, the results of the comparison are presented in Table 1. 
 
Table 1. Teachers' Professional Development Activities by Gender Attitudes 
 Gender N M SD T P Explanation 
Teachers’ 
Professional 
Development 
Activities By 
Gender Attitudes 
Female 203 2.82 .282 3.308 .001 
P<0.05 
Significant 
 Male 245 2.73 .299  
 
Table 1 shows, women's professional development activities for teachers 'attitude scores (M = 2.82, SD =. 282) 
male teachers' attitude scores (M = 2.73, SD =. 299) higher (t = 3,308, P <0.05) were found. The findings, female 
teachers than male teachers for professional development activities according to the show that they are in positive 
attitudes. 
3.3. Teachers' Professional Development Activities with Age Limits with Different Attitudes  
Teachers' attitudes towards professional development activities according to their age statistical results are 
presented in Table 2. 
 
Table 2. Attitudes of teachers professional development activities according to their age 
 Age N M SD 
Attitudes of Teachers 
Professional 
Development Activities  
22-26 
27-31 
32-36 
37-41 
42-45 
46 ve üzeri 
Total 
37 
77 
130 
84 
72 
48 
448 
2.88 
2.84 
2.80 
2.72 
2.75 
2.66 
2.77 
.275 
.309 
.282 
.307 
.274 
.275 
.294 
Attitude scores of professional development activities for participating teachers, for teachers who are in the 22-
26 age range (M = 2.88, SD =. 275) and for 27-31 age range (M = 2.84, SD =. 309), 32 – 36 age range years (M = 
2.80, SD =. 282), for 37-41 age range (M = 2.72, SD =. 307), for the 42-45 age range (M = 2.75, SD =. 274) and for 
46 and over age limits (M = 2.66, SD =. 275), respectively. 
With the age limits of teachers' attitudes toward professional development activities carried out in order to 
determine whether there is a significant difference between the One Way ANOVA results are presented in Table 3. 
 
423 Çig˘dem Hürsen /  Procedia Technology  1 ( 2012 )  420 – 425 
Table 3. One Way ANOVA Results 
 Source of Variance Sum of 
Squares 
Sd Mean 
    Square 
      F         P     Explanation 
Attitudes of 
Teachers 
Professional 
Development 
Activities  
Between Groups 
Within Groups 
Total 
1.779 
37.075 
38.854 
 
5 
442 
447 
 
.356 
.084 
 
4.242 
 
.001 
 
P<0.05 
Significant 
 
As shown in Table 3, with different age groups with ages of teachers' professional development activities with a 
significant difference was found between attitudes toward (F(5;442)=4.242, P<0.05). What is the difference between 
the groups in addition to the groups used to determine the LSD test. According to the results of LSD test carried 
out, 22-26 and 37 and over age limits for the age limits of those teachers who have, 22-26 years of age was a 
significant difference in favor of teachers who have limits. In addition, teachers with 27-36 years of age limits and 
age limits of 37-41 years and 46 years and over with between teachers, teachers with 27-36 years of age limits were 
no significant differences in favor. This finding, which is smaller than the age for teachers' professional 
development activities is that they are in a more positive attitude. 
 
3.4. Attitudes of teachers professional development activities according to the duration of service  
Teachers' attitudes towards professional development activities according to the statistical results of the service 
periods are presented in Table 4. 
 
Table 4. According to Periods of Service of Teachers' Attitudes Towards Professional Development Activities 
 Age N M SD 
Attitudes of Teachers 
Professional 
Development Activities 
1-5 yıl 
6-10 yıl 
11-15 yıl 
16-20 yıl 
21 ve üzeri 
Total 
73 
82 
133 
98 
62 
448 
2.86 
2.79 
2.77 
2.72 
2.73 
2.77 
.295 
.320 
.289 
.281 
.272 
.294 
 
Participating teachers for professional development activities according to the duration of service attitude scores, 
1-5 years of service for teachers who are within the boundaries of time (M = 2.86, SD =. 295) and 6-10 years for 
the period of service (M = 2.79, SD = .320), duration of service for 11-15 years (M = 2.77, SD =. 289), 16-20 years 
of service for the duration (M = 2.72, SD =. 281) and teachers with the length of service for 21 years and over for 
(M = 2.73, SD =. 272), respectively. 
Periods of service with the teachers' attitudes toward professional development activities carried out in order to 
determine whether there is a significant difference between the One Way ANOVA results are presented in Table 5. 
Table 5. One Way ANOVA Results 
 Source of Variance Sum of 
Squares 
Sd Mean 
    Square 
      F         P     Explanation 
Mesleki Gelişim 
Etkinliklerine 
Yönelik Tutumları 
Between Groups 
Within Groups 
Total 
.977 
37.877 
38.854 
 
5 
443 
447 
 
.244 
.086 
 
2.857 
 
.023 
 
P<0.05 
Significant 
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As shown in Table 5, the teachers have different service times, service times and no significant difference was 
found between attitudes toward professional development activities (F(5;443)=2.857, P<0.05). What is the difference 
between the groups in addition to the groups used to determine the LSD test As shown in Table 5, the teachers have 
different service times, service times and no significant difference was found between attitudes toward professional 
development activities. What is the difference between the groups in addition to the groups used to determine the 
LSD test. According to the results of LSD test performed, with 1-5 year length of service with the teachers, 11-15, 
16-20 and 21 and older teachers with years of service, with 1-5 year length of service was a significant difference in 
favor of the teachers.  
The resulting findings, teachers new to the profession, according to teachers who serve more time for 
professional development activities appear to be in more positive attitudes. In this situation, starting a new 
profession, according to the motivation of teachers to other teachers thought to be due to the higher. In addition, the 
results of research with younger teachers more positive attitudes towards the professional development activities 
within the show that (seen in Table 3). This study shows that the results obtained in support of each other. 
 
4. Discussion & Conclusion 
 
This study aimed to determine attitudes towards teachers' professional development activities. As a result of the 
analysis undertaken to achieve this goal, teachers' attitudes towards professional development activities 
"undecided" were shaped. The results of this research, the teachers participate in professional development 
activities to fully participate or suggest that the request did not hear. Therefore, the research will take place after 
that and the investigation recommended further investigation of this topic. 
Again, in the community with an important social meaning of gender, cultural values, communication, 
motivation, technology and so on. to be effective in areas such as the (Sullivan, 2003; Dasein & deRibaupierre, 
1987; Mwamwenda, 1992, John et al., 1983; Ainley, 2006; Houtz & Gupta, 2001; Almerich et al. 2005; Hargittai & 
Shafer, 2006; Steinerová & Šušol, 2007; Tella & Mutula, 2008; Haubner et al., 2009; Chu, 2010), teachers become 
effective in their attitudes toward professional development activities, and creates a significant difference. 
Therefore, researchers, gender is a factor that effectively result in their attitudes toward teachers' professional 
development activities that will carry out more research and the results should be compared with results of other 
research. In addition, the results of the survey, teachers with years of service times are also influenced attitudes 
towards professional development activities. The trials will take place in the future, the researchers, "teachers' age 
and duration of service," the impact of professional development is recommended more detailed investigations. 
In addition, different levels of education studies which will be held after that which has been serving the 
professional development of teachers' attitudes towards research activities and results obtained from comparisons 
with the results from this study is recommended. Again, researchers, teaching profession, stressed the importance of 
professional development activities are also recommended more research to do. Finally, the Ministry of Education, 
teachers' professional development activities that are older than the period of service, especially for the seminars 
should regulate translate into positive attitudes. 
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